The main purpose of this paper is to demonstrate the types of management practices that teachers use when disturbing behaviors occur in their classrooms. Teachers and children were observed in 14 kindergartens during daily classroom activities. Data was collected through the use of observation checklists, documents, and teacher's short interviews. The present study distinguishes the classroom management practices into two broad categories: positive non -punitive practices and negative punitive practices. The results showed that teachers combine most of the non -punitive practices such as, establishing and re-establishing rules, encouraging children to be responsible, promoting students to discuss a topic involving behavior, emotions or situations of concern, etc., with punitive practices such as verbal reprimand, intervention by yelling etc. Research has yielded important information that has practical implications for the improvement of classroom behavior management practices.
Introduction
Classroom behavior is one of the trickiest issues teachers face today because classrooms are much more complicated than they were in the previous years, more students come to school with behavioral problems than ever before and teachers face the challenge of managing their behavior. The most common behavior problems for three-and fouryears-old are impulsivity, hyperactivity, and aggression. Approximately 10% -20 % of preschoolers have been shown to exhibit these behaviors at significant levels either at home or at preschool (Powell, Fixsen, & Dunlap, 2003) . Challenging behavior in the classroom most often takes the form of disrupted sleeping and eating routines, physical and verbal aggression, property destruction, severe tantrums, self-injury, noncompliance, and withdrawal (Smith & Fox, 2003) . In most cases the problems the teacher faces in the classroom are due to a) The school's inability to meet the student's needs and, b) In adequate student's socialization (Matsagouras, 2001) . As for preschool classes, Gouriotou (2008) suggests that the child's social behavior can be affected (positively or negatively) by the general ambience of the kindergarten classroom. This includes the organization of the kindergarten environment, the curriculum, the attitude that teacher presents towards the variety of behaviors, and the family -kindergarten relation.
It's true that no matter how good a teacher or his/her students may be, there may always arise circumstances that call for management either at personal or classroom level (Matsagouras, 2001 ). The most current approaches to the topic are derived from two primary considerations: a) classroom discipline is not an individual problem but a collective one. For this reason classroom management cannot focus on the individual case, but must attend to the proper functioning of the class, and b) instructional processes require rules related to classroom functioning and general social order. Lang and Hebert (1995) suggest that effective classroom management involves effective instruction. Teacher's instruction within the classroom, aid at the acquisition of student's both academic and non -academic skills. Classroom management has been defined broadly as any action a teacher takes to create an environment that supports and facilitates both academic and social-emotional learning (Evertson & Weinstein, 2006) . However, effective classroom management provides students with opportunities to socialize while learning.
Recently, a systematic best evidence review was conducted to identify evidencebased practices in classroom management to inform research and practice (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008) . Results of the evaluation of 81 studies identified 20 general practices that met the criteria for evidence-based practices. These 20 general practices that teachers use fell into five broad categories: (1) maximize structure and predictability; (2) post, teach, review, and provide feedback on expectations; (3) actively engage students in observable ways; (4) use a continuum of strategies to acknowledge appropriate behavior, and (5) use a continuum of strategies to respond to inappropriate behavior (Simonsen, et. al., 2008) . Also, Lewis, Romi, Katz, and Qui (2008) ; Lewis, Roache, and Romi, (2011) suggest that teachers use six categories of discipline practices, including:
Rewarding, Punishing, Involvement in decision-making, Discussion and Negotiation, Hinting, and Aggression. Additionally, combinations of one or more of these strategies comprise most of the available approaches to discipline (Charles, 2008; Tauber, 2007) .
Most of early childhood teachers safeguard an exciting, enjoyable, secure environment and create positive relationships in their classrooms because they know that teachers who are warm and attentive and who engage and encourage children, build strong well as antisocial tendencies, and add to socially acceptable behavior. It is known that rules and clear expectations are components of effective behavior management in kindergarten classrooms. According to Jones and Jones (2001) there are certain factors that increase the likelihood of successful classroom rules in early childhood: 1. Students need to be involved in developing rules, 2. rules should be clearly stated, 3. as few as possible rules should be developed, 4. students should state their acceptance of the rules in a formal way. Lucid expectations entail knowing what to do and when to do it (Vacca & Bagdi, 2005) and make children feel comfortable and secure in kindergarten. Walker, Shea, and Bauer (2007) suggest practices which are based on the development of a student's self-control and supportability of a teacher's confidence. So, students become independent and gradually internalize procedures, daily routines and rules. Many kindergarten teachers focus on social -emotional education and proactive objectives which, according to Hawkins, Catalano, and Brewer, (1995: 56) Effective classroom management strategies have been shown to positively affect several factors such as school achievement (Wang, Haertel, & Walberg, 1993) schoolwork attitudes (Lewis, Romi, Katz, & Qui, 2008) social competence among peers (WebsterStratton, Reid, & Stoolmiller, 2008) and general emotional-behavioral functioning (Piko, Fitzpatrick, & Wright, 2005) . Classroom management is directly tied to levels of student involvement and academic achievement, in that it can help to decrease disruptive classroom behaviors and increase student engagement in academic tasks. Poor classroom management has been linked to long-term negative academic, behavioral, and social outcomes for students (Reinke & Herman, 2002) .
Research Questions
Although there is a plethora of literature designating effective classroom management strategies, little is known about early childhood classroom management practices. Evertson and Weinstein (2006) were female and worked in a public school. The researcher sought permission from the branch director and the teachers had the choice to participate or not in the study.
Materials and procedure
In order to create a list of practices that teachers use in their classrooms we searched the relative literature. Online database searches included ERIC, PsycINFO, Scholar Google, keyword searches, were conducted in order to identify eligible practices. Finally, we designed a checklist to illustrate the types of classroom management practices based on the approach of Lewis, Roache, and Romi (Lewis, et. al., 2011) . We categorized all behavior management practices in six categories. The first category includes practices which focus on recognizing children's appropriate behavior, the second category on punishing students who misbehave, the third category on talking with students to discuss the impact of their behavior on others, the forth category on involving students in classroom discipline decision-making, the fifth category on hinting. Finally, the sixth category includes practices which focus on aggressive techniques. Two of the above categories include negative punitive The observers should distinguish between the identified and non-identified practices.
Data collections and analysis
Two data collectors observed the management practices applied by teachers throughout the daily school program. Participant teachers were not asked to 'do' anything outside their everyday practice. The observation period began with data collection on the visible practices of each classroom. Classroom social behavior was the focus of the observations and in particular, the teacher's verbal and nonverbal statements and their actions and behaviors in response to children's misbehaviors. A child's disturbing behavior defined as beginning with an initiating event and terminating when the child left to pursue a new activity. Also, observers had to provide evidence to support each category of classroom behavior management practices. Following each observation period the observers had a meeting and a short interview with the classroom teacher in order to collect more information. So, the data was collected through the use of the observation checklist, documents and teacher's short interviews.
The reliability of the data was estimated by an independent coder who compared each code of the two observers with the characterization agree or disagree. Measurement of the extent to which data collectors assign the same score to the same variable is called interrater. While there have been a variety of methods to measure interrater reliability, traditionally it was measured as percent agreement, calculated as the number of agreement scores divided by the total number of scores (agreement scores + disagreement scores). The agreement level between the observers was very strong (92%).
We counted the number of observations for each domain classroom management practice (teacher recognize the appropriate behavior, teacher punish students who misbehave, teacher use aggressive techniques, teacher talk with students to discuss the impact of their behavior on others, teacher involve students in classroom discipline decisionmaking, and teacher give non-directional descriptions). Then, we transferred the number of observations in a seven-point scale (from 0 to 7). The ratings were: 0= Exemplar is not In order to have a more comprehensive idea about components making up the classroom management programs, we present examples of practices which were collected by the analysis of documents and follow-up discussions. Classroom rules define acceptable behaviors and provide clearly defined expectations. We observed a large number of teachers establish and re-establish social behavior rules of basic etiquette (e.g. "not allowed to make physical contact with another person without his/her permission"). Also, we noted that many teachers had named the behavioral rules as 'moral contract', because rules are a deal between the teacher and children. Many teachers in our study post a chart of the basic behavior rules with a space to check off next to each student's name when he or she obeys the rules (columns for rules, rows for students' names). Also, they put stars in the squares of the chart. If a student complies with classroom rules, he or she earns or loses stars. Some teachers use pictures to display rules. During the daily program, teachers repeatedly remind the children about the rules. For example, "A child requests and receives assistance from another child while he was building a bridge with wooden blocks. Another child of peer team mocks the child who received assistance using swear-words. The fight had just begun; the teacher responded by showing the rule "getting help" and giving more details and explanations about this rule…."
Many teachers reward students in many ways e.g. verbally, non-verbally, by giving privileges, stars or stickers, through positive motions or praising the child's accomplishments.
Many times, teachers ignore the unacceptable behaviors and recognize a successful attempt for acceptable behaviors. Most often, teachers tackle the behavior problems through group discussions. Teachers, who utilized discussions, point out inner thoughts, Another teacher focuses on feelings generated by disturbing behavior: ''George, you seem to be very upset right now. First, you pushed your classmate while I was talking.
Second, think of the effects your behavior had on me and the other students. You see, we had to stop what we were doing and your classmate is very angry" Afterwards, the student is informed about the feelings he generated not only in the teacher but also in the other students. This practice educates children in many ways and provides effective opportunities for them to learn pro social skills, cooperative skills, problem solving skills, empathy etc.
Most teachers use verbal and non-verbal hints aimed at stimulating student's responsibility. For example, the teacher is moving closer to the child and uses a verbal hint.
"What are you doing? I'm afraid that someone may want to be punished…". We suppose that the teacher expects the child to stop his unacceptable behavior. Responsibility is a key word in the classroom. Teachers play an important role in helping students become more responsible, interpersonally and personally. They mainly reinforce self-esteem through simple classroom tasks. Many teachers help misbehaving students to stop their unacceptable behavior by encouraging them to become a 'teacher's assistant'. For example, "A child is assigned to protect the rights of all his classmates. Another misbehaving child is assigned the responsibility of selecting and checking out library materials."
On the other hand, the observations show that many teachers use punitive practices. Teachers use the most potent punishment available in a desperate effort to control an individual behavior and make it clear to other children that acting in such a way is not tolerated. Most teachers keep the misbehaving child busy with extra work so that the child has less time and means to behave inappropriately. Also, a great number of teachers punish students who misbehave utilizing "Time out". They remove the child from the activity, but not from the room. Some of them immediately remove students who misbehave from the activity space to a "cool -down area", which is a place for students to reflect and refocus on their behaviors for a specific amount of time. Some teachers use disapproving verbal statements as a form of punishment to alter disturbing behavior.
Reprimands include any attempt to correct the inappropriate behavior through verbal statements. Teachers tend to rely on them because they are relatively easy to administer. A reprimand can be a punishment if it is considered unpleasant enough and corrects the behavior in question. In our study, reprimands were backed up with yelling, moving the student closer to the teacher and sometimes with time-out.
Discussion
Literacy indicated that teacher's responses and classroom procedures differ from classroom to classroom depending on the personal consideration of a teacher (Martin, Yin & Baldwin, 1998) , personal beliefs, personal orientation, and scientific qualification (Agne, Greenwood, & Miller, 1994) . They employ and use strategies that have been proved to be effective and work in their particular situation with their particular students (Lavoritano & Segal, 1992) . Research referring to teacher's management practices has shown that teachers tend to employ a variety of techniques. The findings of the present study indicated the most common behavior management practices that kindergarten teachers use in Greek public schools. These results extend the findings of previous studies which reported that teachers tend to use positive ways of dealing with children's behavior problems, but they do deliver punishment as well (Docking, 1980; Papatheodorou, 2000) Many explanations could be given for the results. Teachers do not have enough information and understanding about how management practices should be used (Martin, Linfoot, & Stephenson, 1999) . It is notable that some teachers are inadequately trained to deal with students with behavior problems and may actually exacerbate the misbehavior (Pettit, Bates, & Dodge, 1993) .
Papatheodorou (2000) says that in the context of teacher training in Greece, classroom behavior management has not yet been identified as an issue for particular consideration and study. Merrett and Tang (1994) support the view that teachers teach the way they remember being taught themselves and they go on using traditional sanctions. Thus, in the classroom, a teacher may come to use techniques which have been developed through experience and by trial and error processes.
More specifically our findings show, that a significant number of teachers think that rules are necessary in their classrooms. Previous research has supported the use of rules which constitute the most cost-effective form of classroom management (Bicard, 2000) .
Moreover, teachers who create positive rules as a basis for their classroom management system, create a positive environment that facilitates rule-following behavior and helps minimize negative cycles of inappropriate behavior by shifting teacher attention from inappropriate to appropriate student behavior (Gunter, Denny, Jack, & Shores, 1993) .
Very often teachers recognize that praise and reward make the students feel good about themselves and the overall aim of praise and reward is for the benefit of a child. Our results are consistent with a considerable body of research that points to the value of using praise as effective management practice (Merrett & Wheldall, 1986) . On the other hand, we found some researchers who suggest that praise and reward are not always positive and the use of praise or rewards does not make children feel supported but evaluated and judged (Curry & Johnson, 1990; Kohn, 1994) . Although praise and rewards can kill student's intrinsic motivation, many meta-analytic reviews have identified several conditions under which praise and rewards can be used to maintain or enhance intrinsic motivation (Cameron, Banko & Pierce, 2001) . So, praise and reward must be given with special care to ensure they do not have a negative influence.
There were some teachers in our sample who prefer to manage children's behaviors by employing discussions which include teaching of pro social and cooperative skills. It is true that children with higher levels of pro social behaviors typically engage in lower levels of aggression (Crick, Casas, & Mosher, 1997) . Teachers promote individual student's control over behavior whenever possible, but more often place the needs of the group as a whole over the needs of individual students. This practice not only pertains to comprehension, but also addresses anger management and solutions to the problems. This practice improves children's personal skills in managing strong emotion such as empathy, effective communication and conflict management skills (Nemec & Roffey, 2005) . Also, previous research showed that teachers who respect children's feelings see social difficulties as opportunities for teaching, and modeling social competence and sincerity through social interactions (Katz & McClellan, 1997) . Although learning social emotional skills through discussion is an effective practice, our results indicated that a number of teachers have certain doubts about their effectiveness. One explanation may be that most teachers want immediately to stop the inappropriate behavior in order to continue all routines and activities of the daily program. Another explanation may be that many teachers have neither patience nor knowledge to come up with possible ways of solving the problems together with children. Some of them believe that teaching emotions and feelings is out of their control as Sutton (2005) suggests saying that "emotions have often been thought of as out of control.." (p. 229). However, this practice has long-term effects on classroom management promoting the social and emotional competence of children.
Very often teachers use other strategies that are not recognized as being effective in managing misbehavior. They most often yell and use verbal reprimands. These practices used by teachers, probably to have short-term control in the classroom avoid the problem, or give solutions to children without the necessary intention of changing their disturbing behavior. This practice may prove enough to eliminate the immediate problem and allow the teacher to continue teaching, but it creates more problems in the long run, e.g. the teacher/student interaction. Studies have shown that punishment can lead children to feel anger, defiance and want of revenge (Kohn, 1994) . Also, previous studies demonstrated that punitive practices are the easy way of managing misbehaviors and many teachers employ verbal reprimands (Little & Akin-Little, 2008) . The child learns no positive alternative behavior and is likely to internalize a mix of negative emotions. These feelings certainly are not conducive to building a caring community or fostering social competence in children. In other words, the dispensing of punishment is another way of adults exercising their power over children (Moberly, Waddle, & Duff, 2005) .
Conclusion
The present study indicated that teachers manage misbehaviors by developing routines and reinforcing expectations. Also, they enhance responsibility and provide reinforcement and specific praise to students who follow the rules. In addition, they use verbal reprimands and other aggressive strategies, as well. These results give the teachers and social workers knowledge to manage disturbing behaviors by improving positive classroom management practices and help them to move away from the punishment approach.
Limitations
The sample of the present study was very small. Therefore, the results are not generalized. Also, the results indicate the most common management behavior practices, but there is no measure for their effectiveness.
